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ABSTRACT

This paper sought to design a training plan fotipigatory learning. Founded on the needs assedsstege,
English teachers refashioned their teaching viemsipped with principles and strategies for activteraction in their
language classes. Four learning segments werézédadfter a four-day try out. The researcher @wséde-stage model in
undertaking the study that explicitly focused dbj: the phases in the training design’s developraadt(2) the contents of

the training plan as research product.

The design produced in this paper ascertainedeachers to incorporate methodologies requiringesttsdto
actively participate in language classes. Develpmtudents’ oral communication skills is vital Bnfuage teaching, an
essential for interactive survival in a global isgft The training design was developed for thisppse. The Capitol
University Language professors needed keeping tip eurrent trends in language teaching to bettbieae language

teaching’s goal, that of developing students’ arahmunication skills.

A fraction of the segments produced led to themstraction of syllabuses. With the use of partitopalearning
techniques enclosed in the learning segments dfréidng design, these professors provided meémlirmgnd interactive

interaction, responsive to the learners’ needs.
KEYWORDS: Participatory Learning, Training Design, Learningg&ents

INTRODUCTION

Motivation is a necessity for learning to be couniing, interesting and enjoyable. Teachers who rat¢igtudents
greatly enhance the classroom experience and lepenrmance. Classroom participation is the teSuith the latter as
an active ingredient, it results to insightful irtetion and remarkable connection between teachets students.
Moreover, it fosters a high level of energy andhestasm in the classroom learning environment. Hewepoorly
managed participation can also lead to instruatestfation and student confusion. Making the clamsr participation

more effective was the main target of this paper.

The subject participation is complex, and can ber@gched from a variety of theoretical perspectives
(Gall, 2008). McCombs’ (2006) research shows thasfudents to be optimally motivated to partiocgpdhey must believe
that they possess the skills and competenciesdressfully accomplish these learning goals. Funtioee, Russ (2001)
posits thatthe relationship between teaching and learningrudy tfascinating. In a teaching-learning scenarm,
interaction that is meaningful, fluid, interactia@d responsive to the learners’ needs should lalyderovided. Hence,
language teachers should look for varied ways spaed to this teaching challenge. To do this, teecthave to be
prepared by updating themselves with the currengdage teaching trends. They have to keep up wahlatest

developments in teaching especially that languesgeds constantly change.
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Song Seng (2001) states that teacher competenar &ssential factor for achieving educational Bswee.
To ensure that teachers are accountable and kngedéte about the subject they teach, emphasis d&s flaced on
professional training of new educational systenesigns. Teachers, as the key component of an edogbsystem, need
professional training to assure efficiency of stnidelearning and active classroom participatiomud, educational
systems should be driven by the need to achieveiefty, effectiveness and equity. This highligtite importance of

training on-the-job teachers.

For a teacher to develop his competence, the pyinoddhe classroom is indeed high. It is in thadriéng
environment where she/he becomes the principaltaferange. It is where her/his experience is thasel where growth
will take effect (Wajnryb, 2002). Considering thmeportance of the classroom in a teaching-learnioggss, this research
focused on looking at students in their languagesgs to see how their teachers hone their paticipskill. Developing
this participative skill is vital for them to becemprofessionals, Danao (2002) says. She explaihsribbook,Confluence:
Journeysthat students need to learn the body of matewiaiife profession they are preparing for. This comethe form
of participative learning. Most importantly, studemeed to know how to conceptualize concepts dinisein this arena
where they base their moments to voice out theiughts. Thus, the college classroom scenarios equsp students to

become truly participative, Danao concludes.

However, it has long been known that teaching dm¢secessarily equal learning - that what a teadbes in
the classroom to teach may not match what the éegmerceives the lesson to be about. Davis (20@8ssthat the key to
teaching students to think lies in how the teachiraress is conducted. Teachers have the commamdstothe level of
students’ thinking even to the extent of analysisl @ppreciation. Since students do not think thésy wmaturally,
interaction is necessary. High quality class irdgom contributes significantly to a student’s egliwnal progress. This in
turn develops his thinking skills. Hence, it is dedd that it is indeed a necessity to involve sttglén a participative
learning environment which is the main goal of ttésearch. The training design produced in thisaeh then ensures

that teachers will incorporate tasks involving fggpatory learning.
METHODOLOGY

The four stages towards the development of theitgidesign were followed in this study. These wémalysis,
Design, Development, Implementation and Evaluatfoneeds analysis was done first to identify thedseof the college

English teachers which revealed that they needesirang exposure based on the tabular presentatidallows:

Table 1: The Needs Analysis Results

O(E)I::i/eeii Nature of Classroom Interaction Panéﬁ;ﬁgtgzpﬁggggng
1 Non participative, only written activities werroduced none
2 participative, mostly teacher talk none
3 Non participative, mostly teacher talk none
4 Non participative, mostly written activities fstudent exposure none
5 Non participative, focused on pure teacher-téklagssing the lessop none
6 Non participative, only written activities onlyewe introduced none
7 Non participative, mostly teacher talk none
8 Rich classroom interaction occurred Role playing
9 Non participative, focused on teacher discusirdesson none
10 Rich classroom interaction occurred Audible snidliscussion
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The tabular presentation shown on the previous paxgealed that only two out of the ten classes eskwere
exposed to a participative learning environmentndée the researcher designed the training for giaatiory learning

considering its importance in areas of languageiplise, dialogue, and feedback.

The researcher then finalized the proposed pldreofraining design. This is the stage when thiaitrg scheme
was designed. From the results of the analysis,dtweeresearcher decided to create a training deighnposed of four
learning segments. The baseline data results shawegd to train language teachers. Non-partieipatudents in varied
classrooms prevalently exist. This proves thatlaigg teachers in the try out schools do not giveigin opportunities for
college students to develop their participatoryl.skhis scenario needs checking; reason enougthiotraining design to
be produced. The segment titles were decided dm tefiics on participatory learning. The table beklvows the list of

topics for the segments.

Table 2: The Learning Segments’ Topics

Segment Titles
1 The Affective side of Language Learning & Teachin
2 The Needed Communication Skills of College Stislgn
3 The Strategies of Communicative Teaching
4 Communicative Assessment and Testing

After the segment titles were identified, the neig¢p taken by the researcher was the developmage.st
With the design phase already done in the fornhefttaining design, it was further simplified iretform of the learning

segments.

The first learning segment discusses the affectide of language learning. It aims to expose th&des to
teaching concepts that are communication-centes@dations are also provided for them to analyzeirtistudents’

attitudes and feelings about learning the language.

An update on the rationale of participatory leagnwas the main focus of learning segment two. Hieainees
are given time to think about the essence of thd #apic. In learning segment three entitled theategies of
communicative teaching, topics were introducednforim trainees on what their students need in tesfmgarticipative
competence. Also presented were the various aspédanguage for the trainees’ review. A usual edp of any
teaching act is testing. A summative portion disessfor the last part of the learning segmentdlestiCommunicative

Testing and Assessment.

These segments went through a series of revisieftséthe final form. After these, the segmentseaut in its
final form with four salient features. These afd/hat's in This Segment’, ‘What You are ExpectedEiperience’,
‘What are You Gonna Daind the'Self Check’section The learning segments were finalized and triedoouthe College
of Arts and Sciences faculty of CU as traineeshia four-day training session. The trainers who wearewn to be
specialists in the topics of the various segmengsewnvited to conduct the training. This phaseo dixluded the

efficiency of the training material as the trainscsutinized the segments before the try out poess done.

The effectiveness and efficiency of the learniegrsents were measured afterwards. The evaluatioarreci
throughout the entire instructional design processwithin phases, between phases, and after impletiem
This appeared in dual form, the formative and sutiv@avaluation.
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Formative evaluation, an on-going type of evaluatiwas done before and during the implementatioth®
training design. These were done through the cateted effort of the panel members, trainers amdréisearch adviser.
The panel examined the training scheme during thgedation proposal of the researcher. The traiserutinized the
segments before implementation. The research adumeected and made the refinement of the segmaodsible.

Also, during implementation, the trainees evaluatedsegments’ content and presentation in huddisiens.

The summative evaluation occurred after the fugatsion of the training scheme was tried out. Hsisessed the
overall effectiveness of the learning segmentshBiners and trainees did this. An evaluatiomfonodified from Scott
and Parry’'s model (1997) was used by the trainggke whe trainers used an evaluation model modifiech Morrow’s
(1998).

RESULTS

This section presents the analysis of data gathredgh the aforementioned needs analysis proescand the

final form of the training design. The presentati®arranged preceded by the problem statementh&mcthe findings.
The Stages Composing the Development of the TrairdnScheme for College Communicative Teaching

By using the similar models of Seels and Glasgowtae Systematic Approach to Training (SAT), theeggcher
followed the stages as modified in the developmanthe training design: (1) Needs Analysis, (2)R1&3) Create,
(4) Try Out and (5) Assess (NAPCTA). These staggdain how the training design was developed.

The Needs Analysis Stage

In this stage, the sources of baseline data waastified. This was then conducted for the needesssnent

namely, classroom observation.
The Planning Stage

Because the baseline data revealed that teachekrsdenpetencies, a training design was plannedc:ddege
English teachers. The researcher then decided ee cgp with a training designed for these teacherghat the
competencies they lack will be met. Its contentsewsased from the baseline data gathered as ditexidesign of the
training however fits to any desired audience. Bhgleachers from other Universities can use therse especially when

they want to maximize the communicative abiliti€students in their classes.
The Creation Stage

Right after the design/plan was wrapped up, theaneher began to develop her plan. The followingjar the
processes she undertook. The training design wedlyfimade into a material in this stage. The dewelent of the
material was based on the four topics identifiedrduthe planning stage. Various references wensidered as sources
of data to enrich each learning segment. The madns was always on the needed competencies ofgeoliglish

teachers. Internet materials, books, leaflets andhures were consulted for the preliminary gatigedf data sources.
The Try out Stage

For the try out stage of the training design, fday-training was conducted. Selected trainers wie \@xperts in

the field of communicative teaching conducted trarhing segments.
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The Assessment Stage

Assessment is usually listed last. However, in tesearch, assessment was done in the duratidme aérttire
training scheme. This is to ensure that the rebea: job is kept on track and for her to identifgprovements
immediately. Hence, there were three stages indoimethe evaluation of the training scheme. Fortdtsl refinement,
evaluations were done before, during and aftertthming process. The data results on the trainevsluation was

correlated to draw out an interrater reliabilitytbé overall results. The Statistical Package fmi&@ Science (SPSS) was

used for this. The following are the results:

Table 3: Descriptive Statistics

Std.
SR Deviation N
TRAINER 1 | 4.0000 .5941 18
TRAINER 2 | 4.2778 .7519 18
TRAINER 3 | 2.6667 1.0290 18
Table 4: Correlations
TRAINER 1 | TRAINER 2 TRAINER 3
TRAINER 1 Pearson Correlation 1.000 .395 .385
Sig. (2-tailed) . .105 115
N 18 18 18
TRAINER 2 Pearson Correlation .395 1.0000 .659**
Sig. (2-tailed) .105 . .003
N 18 18 18
TRAINER 3 Pearson Correlation .385 .659** 1.000
Sig. (2-tailed) 115 .003 .
N 18 18 18

** Correlation is signifinaat the 0.01 level (2-tailed)

The above data shows that trainer 1 who handlesheets 1-4 rated the learning segments with a mé4r060.
This implies that she found the segmegedin a scale of 1-5. Trainer 2 gave the highesheatiith a mean of 4.2778.
She handled learning segment 5 and ratedgihigl The third trainer who conducted segment 4 gavatiag summary

with a mean of 2.6667. This can be rounded off teh&h is a satisfactory rating to segment 4

The Contents of the Learning Segments for Particip@ry Learning

The training design is composed four segmentgaigents were arrived at after the results of #eds analysis.

The sources used by the researcher were the diffeomks on communicative language teaching.

Each segment contains headings named as: ‘whattésirsegment’, ‘what you are expected to expeggrand
‘what are you gonna doWhat's in this segmeris an introductory part of the segmenighat you are expected to
experiencgrovides the expected outcomes to be attainetidoyraineesWhat are you gonna dgives a guide for trainees

to follow as they move from one topic to the neéMhe segments are composed of different topics annuanicative

teaching. These are in the form of learning segment

CONCLUSIONS

Taking the findings as strong points for evaluatimg research, the following conclusions were draw
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Various opportunities for student-talk should bevled in English classes. This calls for teachersativity in
designing meaningful and communicative tasks. Adlercommunication is but the goal of languageririon.

Hence, the usual Q and A technique may not be eseeilas there are other strategies to choose from.

The needs analysis showed that English teacheksdampetencies. The activities provided in clags bt
encourage class interaction. They were the cousage type if not rote memorizing of the rules fngmar.
This therefore, made students more conscious takspes they had to think of the correct usage dbwvall the

time.

Instruments such as FGD and questionnaire cannstlby relied upon as baseline data in resear@imehoted
information did not actually happen in the classbserved. This shows that teachers were awareeatitfa of
communicative teaching but did not apply this iass!.
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